Writing at

Abingdon Primary School




Our Bespoke Drivers

* W

w (S, w
*» @ =
* n\v‘ln *
Role Models of all Accessing our local The Power of Word

protected area and all it
characteristics offers




Writing at Abingdon

B e e P(.ﬁo(w(wmfés&r *

LO; to make predictions:
E noch(
&33& on u-w. Sﬂ)n\' cover, On “ns (a
predick, thot ﬁ?@?m
H’Y M\'W will b

exper m(ﬂl'e& on -

Atarrenohn
WLIM W

halg vf‘w
i escape. rom Reoe
:nl&egf(;[o& M V"°Hoe

T Hhine trok tle g
T ber suks Que 80
&/?eoe\me& o

Whot

N}V‘l joe is useq
to holdl o- mossiv
paodec ¥

N}u%,u lw JJ.MM sl wod k] IL
ﬁrf’“’?fﬂﬂﬁ% 7! i

ele. \'nnl'om s .‘
mlngme proye
¢ dich o e
'g?,—dc}\‘m\’ * .hA oégmwﬁbtgwm .
- Q}O-rnm\ows 1S : (7‘{‘?9"0% PN)*
= gony 1o eaceps g | nohcau'mi’ O.M
because if o liny W%“M‘\; He
« . 0ppeones, . 30 9 W 12 |ookhin
ale SHRCCIDT oo e AT,
e Sy He world.
cak&iai etl
m Ho Sn
ore Mll on bﬁ}’kx—be.& ;\'\
Gall st s L,.:f, i ks
Mﬁl he :
ball and lowndred Y &
led in ngn@
; mw ' He. Sa
ol\tsth used AUo(N’}
cam not beat
o wica_op Kindh Phau - fow, He sore
u\lﬁl{o} woul&be
\'aoe‘\:r\tl,kr b reafh
\Ia:nnok fvah n;yon S\:q
and. and. cop &3 Iﬁ@
a&c\\?@_roﬁ ‘1&1&-&& gsﬁm\:_aﬁonds
X &gm“ in Qﬂt &.‘IE ball . &dd EUOICLSM

i | Does it end happily? Is there a

4

How does the story end?
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How is Learning Across Our School Sequenced?

riting Progression of Sk

At Abingdon Primary
School, we have a writing
progression of skills
document.

This document shows the
progression of writing skills
from Reception to Year 6.
This includes progression of
writing composition and
handwriting and progression
of fiction and non-fiction
writing skills.

Writing Composition

ills

Planning
Say aloud what they
are going to write
about

Drafting

Compose a sentence
orally before they write
it

Editing

Discuss what they have
written with the
teacher and other
pupils

ABINGDON PRIMARY SCHOOL -
Writing Progression of Knowledge
Planning

Jot down key words
and new vacabulary

Planning Planning
they are going to write
Write down ideas/key

Say aloud what they | words including new’

Plan or say aloud what | Discuss writing that is
similar to the writing
they are planning in
order to understand

Planning
Identify the audience
and purpose of the

writing and select the
appropriate form

are qoing to write vocabulary and learn from the Note and develop initial
about structure, vocabulary | ideas, drawing on

and grammar. reading and research,
Drafti where necessary
Compose a sentence Drafting

orally before they write | Encapsulate what they | Drafting
it want to say sentence

by sentence

Write narratives about
personal experiences
and those of others

sentences orally

Editing varied and rich
Re-reading what they
have written to check
that it makes sense Editing

Evaluate their writing
Discuss what they have | with the teacher and
‘written with the other pupils

teacher and other
pupils Re-read to check that
their writing makes

around a them
Create settings,

Editing

to indicate time are
used correctly and.
consistently improvements
Proof-read to check for
errors in spelling,
grammar and
punctuation

grammar and

pronouns

Compose and rehearse

{including dialogue)
progressively building a | understanding how

vocabulary and range
of sentence structures
Organise paragraphs

characters and plots

sentence and that verbs | Assess the effectiveness
of their own and other's
writing suggesting

Propose changes to
vocabulary to improve

consistency, including
the accurate use of

Drafti

Select the appropriate
grammar an
vocabulary,

choices can change and
enhance meaning
Precis longer passages
Use a range of devise to
build cohesion within
and between
paragraphs

Consider how authors
have developed
characters and settings
in what pupils have
read, listened to or seen
performed

Editing

Assess the effectiveness
of their own and others’
writing

Propose changes to
vecabulary, grammar

Narrative Genre

Fiction Writing

Progression of skills

Sentence Features

features

Punctuation

Reception

Oral retelling of
events using time
words and past
tense

Simple sentence
recounting the
story spoken and
then written

Use of simple sentence structures. Nouns and verbs

Capital letter and full stop

Year 1

Traditional tales
Fairy tales
Familiar settings
Well-known
stories
Science-fiction
Fantasy

Use of simple sentence structures Noun

Size adjectives: big, small, enormous Consistent past tense
big, biqger, biggest Adjectives

Adventurous vocabulary
Emotion adjectives: sad, angry, cross,
happy

Pronouns: 1, she, he, they

Prepositions: up, down, into, out, to,
onto

Time references: once upen a time, one
day, happily ever after

Organisational features:

Clear beginning and end using story
lanquage e.q. Once upon a time, One
day, In the end. Ideas grouped
together in chronolegical order
Problem and simple resolution.

Spaces to separate words
Full stops

Capital letters
Exclamation marks
Capital Letter for start of

sentence, names, personal
pronoun - I

Sentence features Grammatical features Punctuation
Reception | Oral description of an object/person/place or thing | Nouns and verbs Capital letter and full stop
Simple sentence containing an adjective
Use of simple sentence structures. Caption Writing -
Creating Facts
Year 1 Introduction Nouns Spaces to separate words
Ideas grouped into similarities Past tense verbs Full stops
Use of causal conjunctions Adjectives Capital letters
Simple sentence with a capital letter and full stop. Time conjunctions te show chronological order Exclamation marks
Use of simple sentence structures. Use of time Coordinating conjunctions to join sentences together Capital Letter for start of
conjunctions at the start sentence, names, personal
pronoun - [
Year 2 Clear introduction to classify the subject of the repart | Nouns and noun phrases Full stops
Simple and Progressive present and past tense verb form Capital letters
Grouping Information inte specific paragraphs: Subordinating and Coordinating conjunctions Exclamation marks
Classification Description Habitats etc. Consistent use of tenses Capital Letter for start of
Adverbs to show when and how sentence, names, personal
Subject verb agreement within sentences and Causal conjunctions to explain pronoun - 1
throughout Adding er’ and ‘est’ to show comparisons in adjectives Apostrophe for contraction
Simple adverbs to express how to do an action First and Third person Possessive apostrophe for
Noun phrases to describe Generalising words - many, most, some singular nouns Commas in a
Use of technical vocabulary list
Year 3/4 | Clear introduction and conclusion Adverbs of time, place and manner Apostrophes to mark singular
Paragraphs organised correctly into hey ideas Nouns and pronouns used for clarity and cohesion and plural possassion
Subheadings used to organise information A wider range of conjunctions Commas in a list
Correct use of simple past, past progressive and past perfect Commas after fronted
Variation in sentence structures: Fronted adverbials adverbials
Prepositional phrases First and third person Inverted commas if using
Expanded noun phrases quotations and to
Subordinate Clauses demonstrate excitement
Sentences contain more than one clause using Brackets
coordination and subordination
Year 5/6 | Introduction and conclusion provide detail and give | Adverbs of time, manner and place Brackets
cohesion Prepositional phrases and Expanded noun phrases Dashes
Subheadings and bullets points Subordinate Clauses and Relative Clauses Calons
Introductory sentence for each paragraph to give the | Variation in sentence length to support cohesion Semi-colans
main idea Use of passive and active
Correct use of simple past, past progressive and past perfect
Fronted adverbials
Use of modal verbs
Reported speech as well as direct speech




How is Learning Across Our School Sequenced?

IVear 1 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Down in the deep, dark woods Amazing Adventurers A Taste of India
Text Traditional Tale: Little Inside the Villains by The Boy who Sailed the Lost in the Toy The Extraordinary | Pattan’s Pumpkin an Indian

Red Riding Hood
[ Littie Red |
(Ridi Hund§

BBC 500 words
competition

Plan and write their own
narrative

Clotilde Perrin

The true story of the
three little pigs by Jon
Scieszka

World by Julia Green

Museum by David

DAV GRS
The Smile Shop by
Satoshi Kitamura

The Owl and the
Pussycat (P)

Life of Mahatma
Gandhi by Chitra
Soundar and Dalia
Adillon

{

Under the Great
Plum Tree by Sufiya
Ahmed and Reza

Flood story by Chitra
Soundar
(Traditional tales from
around the world)

Flower Block by Lanisha
Butterfield

In writing, we follow a Long
Term plan which shows
which texts we will focus on
in each half term, what the
writing outcome and purpose
will be and which key
objectives will be taught.

Writing outcome/

ur|
(F) Fiction

se

(NF) Non-Fiction

Narrative- Simple
sentences related to the
story or characters from
Little Red Riding Hood.

Simple retell of the
story (F)

-Setting Description
based on the illustrations
in the book (F)

Children tell their own
version of the story.

(F)

Gandhi Biography
(NF)

Instructions on how to grow
own vegetable or plant (NF)

(F) Narrative: Narrative (F)
-Poetry based on where Poem based on The Re-telling of the
Character descriptions of | Diary entry from they would sail to. (P) Owl and the Pussy Cat | story (F)
villains (F) Hansel or Gretal (NF) (P)
Key Objectives Narrative: Narrative Setting Description: Narrative Narrative Instructions:
- Capital letters - Capital letters -Capital letters for -Capital letters - Capital letters, full | - Capital letters, full stops,
- Full stops - Full stops names and the pronoun | | - full stops stops and finger | finger spaces.
- Finger spaces. - Conjunctions - full stops -Simple sentences spaces. - Imperative verbs
- Exclamation marks - | - Question marks - Prepositions -Conjunctions ‘and’ - Instructions in
Question marks - Similes - exclamation marks chronological order




How is Learning Across Our School Sequenced?

Year 3 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Stones N’ Bones Extreme Earth As Mad as a Hatter

Text Stone Age Boy by Satoshi | How to wash a Woolly Earth Shattering Events Alice in Wonderland Visit Stockport

Mammoth by Michelle DK Find out — Volcanos Flood by Alvardo F extract Persuasive leaflet
> e =

Kitamura

(HL

g A
The first drawing by
Mordicai Gerstein

Robinson and Kate

Hindley

The Secrets of
Stonehenge by Mick
Manning

Stonchinge!

Volcano poem (Volcano
shape outline)

Villa

1CC

Journey by Aaron
Becker
JOURNEY

A S
Cat in the Hat- Dr
Seuss style Poetry

Tuesday- David Weisner —
"OFS D AY

\g’

Vikings and Anglo Saxons

Time Travellers

A Better Tomorrow

Writing outcome/

Narrative: retelling of the

Instruction writing on

Non-Chronological

Narrative - retelling

Setting description

Persuasive leaflet —

urpose story. (NF) how to wash the Woolly | Report on natural of the story (F) and Narrative (F) Stockport (NF)
(F) Fiction Mammoth (NF) disasters (NF)
(NF) Non-Fiction Character description of Setting description
the Woolly Mammoth (F) Non-Chronological Poetry | (F) Poetry Narrative (F)
report on Stonehenge
(NF)
Key Objectives: Narrative: Instructions: Non-Chronological Narrative: Persuasive leaflet:
e Capital letters, * Imperative report: Narrative: e Capital
full stops verbs *  Adverbs of time, * Range of letters, full e Adjectives to
e Commas *  Organisational place and manner conjunctions stops describe
e Direct Speech devices eg title * Nounsand e Adverbs of * Expanded noun e Rhetorical
with inverted e Writtenin pronouns used for time, manner phrases questions
commas chronological clarity and cohesion and place *  Propositions e  Fronted adverbials
* Simple and order *  Awider range of *  Prepositions *  Adjectives to e conjunctions
compound e Commas conjunctions * Similes and describe settings
sentences e Conjunctions e Correct use of metaphors * Adjectives
e Adjectives e Technical simple past, past e Apostrophes *  Adverbs of place
®  Adverbs vocabulary to mark

Text

Beowulf by Micheal

How to Train your
Dragon by Cressida
Cowell -Narrative

500 word story
competition (Narrative)

How to Train your
Dragon by Cressida
Cowell
Instruction writing and
diary entry.

Christmas Unit:
Who'Ville NF writing
i NG ]

The Rain Player by David
Wisniewski

Balanced argument: Should
animals be kept in captivity?
| 4 4

The Barnabus Project
by the Fan Brothers

Come to Mexico!
Persuasive holiday
brochure.

History detectives:
Mayan Civilisation and
the Rise and fall of the

Maya Civilisation

The Tin Forest by
Helen Ward and
Wayne Anderson

Tin Forest

The Whale by
Murrow, Ethan and
Vita (Wordless book)

Little people big dreams
books: David
Attenborough and Greta
Thunberg

SRETA THUNACHS

Diary entry- Suffragettes.

Writing outcome/
purpose

Character description
of Beowulf (F)

Narrative —retelling of
the story (F)

Beowulf- Diary entry

Instructions on how to
catch a dragon (NF)

Setting description:
Design own island from
HTTYD (F)

Traditional Mayan Tale —
Light Player. (F)

Setting and charcter
description

3 person Narrative (F)

Narrative (F)

A journalistic account
of the incident (NF).

Biography on
environmentalists: David
Attenborough or Greta
Thunberg (NF)
Persuasive Speech on
looking after our
environment. (NF)




How is Learning Across Our School Sequenced?

Writing in Reception

EYFS have planned whole class teaching which includes: Name writing, CVC writing and sentence writing
Fine motor skills are developed through daily Dough Disco, threading and daily motor intervention

Pencil grip and letter formation is developed

Genres of writing include: Instruction writing, list writing and story writing.

Writing opportunities are embedded in every area of provision including: the construction area, the
creative area and the fine motor area.
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Reception Key Texts
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How is Learning Across Our School Sequenced?

Writing in Key Stage One and Two

» KS1 and KS2 follow a writing cycle.

» The writing cycle follows a format of: Engaging hook- analyse a model text- skills lessons to learn and practise
the writing objectives- planning - drafting — editing and publishing.

» A model text provides a clear indication to the children on what the writing outcome will be, this model text also
includes all of the writing skills which will be used in the unit.

» During the skills lessons, children are taught specific writing skills which link to their writing outcome. Children
gather a bank of ideas in their books which will help them when writing independently.

» During planning lessons we use a variety of planning formats including: planning boxes, post-it notes and story
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The Writing Cycle

In KS1 and KS2, we

follow a writing
cycle.

Each writing unit
always follows the
same structure:
We start with an
engaging hook, we
share a model text,
we teach the skills
needed, then we
plan, draft, edit and
publish the writing.

A cycle’s length
depends on the

outcome of the unit.

Narratives may
require a 4 week
cycle where poems
may require a 2
week cycle.

~

Writing to be proud, of!
Children will publish,

their work. This must

be presented to a high
standard.

[ e

Get them. hooked! When,
introducing a new writing unit, @
hook will be used. to grab the
children’s attention and make

A Haook example could he: secret
ohject. in classroom, a letter
arrives, teacher in role, mystery

clip.

Text talk! Chance for children to
discuss: what is the genre? Talk
ahout the blurh/author, make.

What's the purpose?

Share the WAGOLL- The model
text must demonstrate success
criteria, correct tone and. be of

high quality.

—

/" Teaching the skills )

Writing may be in the
form of a double page

spread, on special

Qz&i&e& wnpw‘auﬂﬂmoﬂwrtexty

.

paper for a display, as
part of a class
collection or in

hlishi I

[ emrmir

Afmrm,?dmg the WAGOLL, Teach the. skil lod
What is. the. writi ) for this piece of writing.
Why are we writing this? Lots of high-quality
Who is the audience? teacher modelling.

What is the tone of the Teach SpaG ohjectives-
wniting? use a variety of

Identify the features. and. : .l .
discuss which skills need to he gtes eg: 1y
included? the word/phrase, spot

the mistakes, complete

the sentence, odd. one

J

S

Children will. use vauriety of resources

Teacher must provide lots of high-

‘Chunking' during the drafting L
to break writing down into sections.

Qld,a&rwwmaﬁheﬁ&mmmy

 —

()

@‘Mnmb—fid@bmiﬁ.ﬂg. /

out.
Share success criteria with, ChﬂdjmwﬂLd.GVdUpﬂu
ing. P . buohs.tluuugfwu.t,the&e
" wl““ ing templates car ‘SPAG skills’ lessons.
provide prompts. for
Planning must he done using
plot point narrative maps for
narrative writing, and. a.
planning template is to be used,



Example Abingdon Texts

TEESDAY

DAVID WIESNER

Some of our chosen texts are
based around the overarching
curriculum focus for that term so
that the children can connect
their learning across the
curriculum to enable them to be
capable and confident writers.

Some of our texts are chosen for
their engagement purposes. We
believe that picture books offer
great opportunities for writing
which all learners can benefit
from.



Engagement in Writing

At Abingdon, we feel it is crucial children are excited and

engaged in writing lessons.

We always ensure there is a clear purpose and audience for the

writing piece.

We use Hooks to engage children and we incorporate DEAL
strategies into our writing skills lessons.

BBC’s 500 Word
story competition

4 - ha P SRR 4
\'& ia &M ’
< [a]c]c ] .
»
: §00 ‘
K
L ORDS <
9
0/ ¥
- Official storywriter for ’
. 500 Words 2024 -

- CONGRATULATIONS! &

L.

= YouTre part of something special B

> < E
‘ \ /’
« *
[~ -
; ] 3 *
a N 7 g m/ -~ ‘ (\ 3 o 3

Hook lesson - Look!

There are patterns all around us! As a class we discussed the different
sorts of patterns that can be found - man made and natural.

We went on a pattern hunt around our school to find as many patterns
as we could. The children enjoyed spotting the patterns and drawing
them on their sheets. We found patterns outside, such as the branches off
the tree and the brickwork of the school building. We found patterns
inside, such as the class carpet tiles, the radiators, and the bunting in

Hook lesson in Year 6
Unit: Persuasive writing — The Polar Express

ENOW lesson - Lost in the Toy Museum.—}

Today we started our new class text Lost in the Toy Museum by David Lewis,
On the carpet, we first discussed what sorts of games that we like to play and
then we shared a variety of board games, video games, sports games and lots of
other different games that we enjoy. Then we went outside and played some

common playground games such as tig, hide and seek and “Sticky Scarecrows” .




The Spelling Shed

At Abingdon Primary, we use ‘The
Spelling Shed’ to teach, practise and
assess spellings.

From Year 2 — Year 6 we teach spelling
lessons 3 times a week. These lessons are
revise and introduction, main teaching
input, and independent and consolidation
work.

During spelling lessons, children have the
opportunity to recap and consolidate
previous spelling words.

Spelling Shed's approach to spelling
involves the relationship between sounds
and written symbols as well as using
morphology to help spell through
meaning.

TN
A o

Whole Group

Split digraghs
are represented
by a curved line
and only count
as one sound.

conscious
con|scious

2

Syllable and Phoneme Maps Spellinglshed]
YWWAA I N J
sacrifice s ‘@/
sac|ri|fice 1 &
3 : [\
[slafefri[f]ifce]
8 phonemes .
according
ac|cord|in
p 3

[c] o] n[scifou]s]

Independent [a]cc]or]d]i[ng]
6 phonemes 6 phonemes

RUEN Morphology Matrix ,(“E:
‘\\‘FR%'@ How many new words can you create by adding Spellinglshed]
Whole Group prefix(es) and/or suffix(es)? 3623

YWAA | N\ —

LY

Prefix Base Word Suffix E
s
un ing
(separate into smaller parts) d ness
sub
er S

Can you make a word meaning ‘to further divide something into smaller parts'? I



The Spelling Shed

The Spelling Shed scheme offers engaging games to provide opportunities for
consolidating previous spellings learnt.
Children have the opportunity to earn points and compete with others.
These games can be played at home as well as in school.

Nandi watched as the plane ¥ —! I | ] | I I l ] | l ] l

started to into the clouds. ' u‘
, [H]|LLL ‘r\;l‘ 'e Miile tl

I B 0= == : e
T —
-(m- 35,880 l 6/10 -

o

=== )l

Latedtdoth oty b torethadbad phold rtrionetis

Hungry Shed Load
Spell-out Horses



How Spelling Impacts Reading

Learning to spell is a key ingredient to becoming
a good reader and is far more intricate than just
memorising words.

Spelling and reading build and rely on the same
mental representation of a word. Knowing the
spelling of a word makes the representation of it
sturdy and accessible for fluent reading.

Encoding (spelling) is a developmental process
that impacts fluency, writing, pronunciation and
vocabulary.

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, concepts, etc.)

VOCABULARY /

(breadth, precision, links, etc.)
LANGUAGE STRUCTURE
(syntax, semantics, etc.)
VERBAL REASONING

(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, etc.)

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING
(alphabetic principle,
spelling—sound correspondences)

SIGHT RECOGNITION
(of familiar words)

THE MANY

STRANDS

WOVEN INTO
SKILLED
READING

SCARBOROUGH’S

READING ROPE

(2001)

SKILLED
READING

Fluent execution
and coordination of

word recognition and
text comprehension.




Assessment in Spelling

Pupils Sk

Word

irresistible

hazardous

dogs'

ricochet

immaobile

herbivorous

clinician

piece

confirmation

restoration

powerfully

Results

Skill

‘im-"and ‘ir-" *

Correct

1 pupil

3 pupils

3 pupils

4 pupils

5 pupils

5 pupils

5 pupils

7 pupils

6 pupils

6 pupils

6 pupils

Incorrect ¥+  Unattempted

8 pupils

6 pupils

6 pupils

5 pupils

4 pupils

4 pupils

4 pupils

3 pupils

3 pupils

3 pupils

3 pupils

1 pupil

1 pupil

1 pupil

1 pupil

1 pupil

1 pupil

1 pupil

1 pupil

1 pupil

1 pupil

The Spelling Shed has spelling word lists from
stage 1 - stage 6. Every half term we carry out a
baseline assessment which informs us of which
stage the child should be working on.

Once children have completed the Spelling Shed
assessment, the grid will show how many
children in the class have spelled each word
correctly or incorrectly. Teachers can use this
information to inform their teaching and identify
which children have made progress.




Handwriting

Improvement in Schools
through
Handwriting and Art

Achieving Excellence
In
Handwriting

Martin Harvey & Debbie Watson

At Abingdon Primary School, we follow the Martin
Harvey Handwriting scheme.

Through following this scheme, we intend for children to
leave our school with handwriting that is well-formed,
joined and the correct size. Each session is designed to

last 15 minutes and is to be taught 3 times per week.




Assessment - Writing

Each term, we assess the children’s writing using the Key performance Indicators (KPIs). This document
details each year group’s objectives and informs teachers of whether a child is" working towards’, ‘working
at’ or ‘greater depth’.

Each term, we moderate writing as a whole school. This gives teachers the opportunity to share

judgements on each year group, providing an accurate and confident moderation process.

Year 2 Writing “I can” statements

Date /genre

Working towards Year 2 level

ing "I can” statements

Date /genre

Working towards Year 5 level

| can organise paragraphs around a theme

‘Write sentences that form a narrative real or fictional

Working towards Year 3 level

| can describe settings and characters where relevant

Show some sentences with capital letters and full stops.

Use sounds to spell some words correctly

| can use capital letters and full stops mostly correctly, including capital letters for names.

| can use presentational devices where appropriate

| can use question marks and ion marks in my writing and commas for lists

Spell some comman exception wards

| can use apostrophes for contraction

| can use guestion marks in my writing

Form lower case letters correctly —starting/finishing places correct in some of their writing

| can use noun phrases to describe and add detail to my sentences

Form lower case letters of the correct size.

Use spacing between words.

| can consistently write in past or present tense

| can use exclamation marks in my writing

| can use co-ordinating ji i (and, but, or, yet, so, for)

| can use commas for lists in my writing

Working at Year 2 level

Working at Year 3 level

Write coherent narratives about personal experience and those of others (real or fictional)

I can organise paragraphs around a theme

| can use apostrophes for contraction and possession

Write about real events simply and clearly.

In narratives, | can create settings, characters and plot

| can use inverted commas to punctuate speech

Use capital letters and full stops in most sentences and
Use question marks correctly.

In non-narrative material, | can use simple organisational devices such as headings and sub-headings

| can use a wider range of conjunctions, adverbs and prepositions to express time and cause

Use past and present tense mostly correctly.

I can use sometimes use prefixes such as un, dis, mis, il,

r, inin my writing

| can use g dinating conj ions and subordinating

Use co-ordination (and, or, but) and some subardination (when, i, that, because) to jain clauses

| can sometimes use suffixes such a5 —ing, -ed, —er,

Iy in my writing

Working at Year 5 level

Use phonemes to segment and to spell many words correctly.

| can choose the correct homophones

| can write for a range of purposes and audiences ensuring it is appropriate for the particular genre |
have written. E.g. Writing is consistent with the genre features.

Spell many CEW words correctly.

Form capital letters of the correct size and orientation.

| can extend the range of sentences with more than one clause by using a wider range of
conjunctions e.g. when, if, becouse, although

| can use a range of devices for_cohesion, such as adverbials, pronouns, ellipsis

| can use the present perfect form of verbs in contrast to the past tense (have)

| can use wide range of adverbials between sentences and paragraphs to build cohesion including
time adverbials, e.g. later; place adverbials, e.g. nearby; and number, e.g_secondly.

Use spacing between words that reflect the size of the letters.

| can use conjunctions to express time and cause

| can spell some words with silent letters

Working at greater depth in Year 2

I can use adverbs to express time and cause

Write effectively and coherently for different purpases, drawing on their reading to inform the
vocabulary and grammar of their writing.

| can use prepositions to express time and cause

| con continue to distinguish between hamaphones and other words which are often confused e.g
affect/effect, practice/practise ctc.

| can use the perfect form of verbs to mark relationships of time and cause

Make simple additions, revisions and proof reading corrections to their own writing.

I can use a/an correctly

| can use expanded noun phrases to convey complicated information concisely

Use the punctuation taught in ks1 mostly correctly. . 7 |

| can use a wide range of sentence structures [e.g. Alan Peat sentences for Year 3)

| can use modal verbs or adverbs to indicate degrees of possi
etc.

e.g. surely, perhaps, should, might

Spell most common exception words

| can indicate possession by using the passessive apostrophe with singular nouns and regular plurals

Add suffixes to spell most words correctly (ment, less, ful, less, ly]

| can use jnverted commas to punctuate direct speech

| can use relative clauses beginning with who, which, where, when, whose, that or with an implied
(i.e. omitted) relative prenoun

| can use wide range of sentence structures (e.g. Alan Peat sentences for Year 5)

Use the diagonal and horizontal strokes to join some letters together.

I can join my handwriting consistently

| can use commas for clarity or avoid ambiguity in writing

| can spell some words correctly from the year 3/4 spelling list.

| can begin to use brackets, dashes or commas te indicate

| can begin to proof-read work to précis longer passages by removing unnecessary repetition or
irrelevant details.




Challenge and Adaptations

(amo ; . . . High quality teaching benefits pupils with SEND
We use the ‘Five-a-day’ principle alongside our The Five-a-day’ principle

own current focuses for adaptations:

O The resasrch underpinning the EEF'a guidance report “Spedal Educational Neads in
O Meinetream Schoats' indicates that s1pporting high quality teaching iImproves outcomes
for pupls with SEND. Five specific pproaches—the Five-g-dey’ indicated helow—ane
T - perticulesty well-evidenced &s having a positive Impact. Teachers should dewvelop a repernie
: @ | of these etrategies, which they can uss daily end fiexbly in response to indiidual needs, using

° ({§ N est/ Pa i r/S hare" " them as the sterting point for classroom teaching for all pupils, inchuding those with SEND.

Explicit Tescher-ed spprosches with & focus on clear explanations, modeling

and frequent checks for understanding. This iz then followed by guided
practice. befora indepeandant praciice.

instruction

* Pre-teaching of vocabulary and any key
concepts S| L L

manifor and evaluate thelr own leaming.

strategies

* Visual resources and dual coding across the e e —
whole school

kEs20n, Wweek or fanm.

Aliocsle groups femparanly, besed on current level of mastery. This
could, for exampie, be a group thet comes together to gef some
additional speling instruction based an curent need, bafore re-jolning
the main class.

When students are warking on & wiitlen fask, provide a supportive ool .

* Chunking learning

be usad by a student o halp them o keam, 10 prachice snd o record
thair isaming. For nstance, you might vee & chass wisualkser fo share
SIS WOk OF 30 JDdntly rewark an iNcoimect mods,

technology

5 Using Technology can be used by 8 teacher 1o mode worked examples, [t can

* Modelling and misconceptions




Challenge and Adaptations

At Abingdon, we know that adapting writing for some of our learners is essential for them to be competent and confident
writers. These are some of the strategies we use as part of our universal offer in writing.

The ‘Five-a-day’ principle: High quality teaching benefits pupils with SEND

!Ex;:lici';_

» Adapted word banks N

» Dual coding 2 %Z?:é*;éiﬁ?v‘é —

> Pre-teaching of vocabulary - Z::j:: o

» Adapted Model Texts : s * (B5E

> Writing Working Walls A Flexible e 4 A

> QR codes R i 4 A

5o, ' w

echnology




Abingdon Writing Provision Pyramid

Writing Curriculum Offer

Adult to scribe.
Regular check-ins with an adult.

nlarging of resources, such as word banks
worksheets, WAGOLL texts.

Specialist equipment. Movement breaks.
Follow SEMD Plans Simplified activities -
kinaesthetic elements. Bespoke activities

Pre-learning of vocabulary. Simplified instructions. Chunking activities.
Recording using pictures.

Less emphasis on written recording and increased opportunities to record using
pictures, photos, cloze procedures.

Small group work with a teacher of TA
Differentiated tasks. More time given for processing and completing tasks.

Sit closer to board. Differentiated activities and using a range of recording

Pre-teaching of vocab to be offered in advance to prepare for the next writing unit.
Targeted Sharing of learning chjectives and key vocabulary at the start of the lesson, as well as recapping these throughout.

Prior learning recapped at the start of lessons and mini-plenaries throughout to continually check on progress.  Think (nest) pair share
opportunities Calm learning environment

Chunking learning into small steps preteaching vocab and key concepts Using a visualiser for modelling and misconceptions

Displaysworking walls used to outline key vocabulary and skills. Use of a range of practical resources in lessons: writing prompts, dictionaries/
thesaurus, visual aids.

Opportunities to give children hands-on, memorable experiences through the unit hooks.

Use of visual resourcesfdual coding  Allowing sufficient time for thinking, as well as for completing an activity. Verbal feedback given within
the lesson. Positive praise and encouragement. Vocabulary/knowledge organisers in back of books




